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AsDoon School completes50 years of its privileged existence, and the ‘‘pampered’’ products
of its sylvan cloisters rule this country — starting with the Prime Minister - two distinguished
" educationists, J. T. M. Gibson,who taught for many years at Doon School and was
headmaster of Mayo College, and Hari Dang, who was principal of St Paul’s, take a close
look at our public schools. While the former provides the historical reasons for an Elite
school system and draws attention to the positive values it generates in the building of a
secular, united and forward-looking nation, the latter emphasises the fact that the *‘coterie
culture’’ that such schools produce anaesthetises their products to the redlities of the world
outside. More attention, therefore, needs to be paid, he says, to the non-public schools, for

it is in those that the future of this country is being built.



DO not write about those
teaching shops, . better called
‘crammers, that have plagiarised
the title public school; and I shall
need, I think, to give some
‘account of the origin of public
schools in India. But first let me
comment on ‘three things for
‘which they are criticised: that they
produce an élite, their expense,
-and that most of them teach in
English.

For those who suffer from the
deadly sin of envy, élite is a dirty
word, just as “discipline” has
become objectionable to many in
today’s permissive society where
there is too much emphasis on
freedom and too little on duty,
too little recognition of the fact
that the freedom of others de-
pends on control of oneself. As
Peter Ustinov has writtén, “The
only real freedom is in order, an
acceptance of boundaries.” A
good school will teach this and a

by J. T. M. Gibson

boarding school has greater
opportunities to do so than a day
school. It should produce an élite.
It is desirable that all should have
equal opportunities, but not by
reduction to the lowest common
denominator.

Though they should have equal
rights, people are not the same
and some will be better at some
things than others. Of course,
students in public schools must
beware of too great an attachment
to what has been called “the old
school tie” and to supposing that
because they have been members
of their sort of an élite, they are
necessarily better than those who
have not, but I do not know of
any society of people, animals or
insects that has existed for long
without an élite. Russia and In-
dia, as well as countries in the
west, have their special academies
designed to produce excellence,
whether as members of the armed
forces, engineers, doctors,
teachers or whatever, and the
schools 1 write about aim to fit
their students not only to join
such élite academies, but to live as
good members of society.

Then there is the problem of
wealth and costs. A good school
needs expensive equipment and
as Dr Zakir Hussain said, “I
cannot  understand  anyone

wishing that if all cannot be pro-
vided with good education, no
one should.” Scientific instru-
ments, computers, typewriters,
video sets, a well-stocked library,
playing fields, a swimming bath
cannot be provided cheaply and

fees at a school which provides
these facilities are bound to be
more than the ordinary parent can
afford. There is something to be
said for allowing the rich an
education’ that may enlarge their
views and teach them to use their
wealth wisely; but no country, in
its own interests, can afford or has
the right to deny to its citizens the
best possible education, if they
are fit to take advantage of it.
That is why so many schools
gladly admit all the government
scholars from low income groups
that the government sends them;
and I would like to see a great
extension of merit scholarships,
funded perhaps by trusts or busi-
ness houses, to children of middle
income groups such as junior civil
servants,, officers up to a certain
rank and the like. In my day,
these were the students who took,
with government scholars, the
greatest advantage of what was
offered them.

Thirdly, there is the language
problem: One of the advantages
of boarding schools is that they
can take pupils from all over the
country, many of whom form
friendships valuable to the unity
of India. A result of this is that
‘teaching is done mostly in En-
glish. A language €lite can be a
bogus élite, but it is to India’s
advantage that a number of its
citizens can communicate Wwith
much of the world and among
themselves from different parts of
their own country through En-
glish. How long this will last, or
how important it is to teach in the
mother tongue I am not sure; but
civilisations have often been
founded on classical languages,
and to learn to think in a foreign
tongue is no bad training for the
mind.

To appreciate what they aim at
it helps to know something of the
origin of Indian public schools.
The name comes from the British
where it is loosely applied to
schools whose heads are members
of the Headmasters’ Conference.
In India, this sort of school and a
similar conference - the Indian
Public Schools Conference (IPSC)
- started some 45 years ago, with
the participation of the Scindia
School, Rajkumar  College,
Raipur, and Aitchison College,
Lahore, shortly to be joined by
Daly College and Doon School.
Sargent, who was the Educational
Commissioner with the Govern-
ment of India, gave valuable en-
couragement. There was fear that
such schools would only be imita-
tions of British public schools and
would be unsuitable for India.

Indeed, in general, their orga-
nisation was an imitation. They
had the house system with the
housemaster largely responsible
for the moral, academic and
physical development of his boys;

but this was akin to the way the
ancient Indian gurukals were con-
ducted. They used senior students
as prefects, important in training
those suitable for the task to take
on authority and how to exercise
it; but fagging and beating were

not allowed. They paid a.goad.

deal of attention to team games
hoping that the players would.
learn to play for the group rather
than themselves.

There was also some doubt
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“‘Students in public
schools must beware
of too great an
attachment to what
has been called ‘the
old school tie’ and to
supposing that
because they have
been members of
their sort of an élite,
they are necessarily
better than those
who have not, but I
do not know of any
society.. that has
existed for long
without an élite.”’

whether the old Chiefs’ Colleges
were socially quite what was
needed. Foot, who did not join
the Conference at once, though
he attended meetings, was one
who was doubtful, and another
headmaster complained of the
“suggestion that the Doon School
has the monopoly of all the vir-
tues”; but Foot played a very
important part in the develop-
ment of these schools.

The Doon School had the
advantage of starting with a clean
sheet, of having been conceived
by S. R. Das, and of being sup-
ported by other Indian patriots as
well as Britishers who believed
that India should and would soon
become, if not independent, at
least a full member of the Empire.
These people recognised the vital
importance of training successors
to the British civil servants, offic-
ers of the armed forces and
businessmen whose work would
gradually come to an end. They
also believed in a united India,
eradication of caste, and a society
of greater social justice. They
hoped their students would de-
velop a real sense of public duty
and a readiness to accept respon-
sibility. ;

Early on, the IPSC laid down
that schools belonging to it should
not exclude pupils on the grounds
that they did or did not belong to
any particular class or creed, and
that once admitted all should be
treated alike. Foot, among
others, limited pocket money so
that the less well off were not at a
disadvantage; clothes were plain
and silk shirts were not allowed.

Shortly after joining the staff of
the Doon School in 1937, I had a
letter from a friend in which he
wrote, “What tremendous diffi-
culties there must be in combining
all the different castes and reli-
gions.” In fact, there seemed no
great problem and 40 years later,
the headmaster, Martyn, showed'
me a letter from an old boy in

Pakistan who wrote, “Although
there were no mosques or tem-
ples.. my feeling is that there was
no trend towards irreligion. We
all joined in the morning prayers,
recitations .of Igbal '1md Tagore..
but never once was the feeling
conveyed that they were meant to
replace our individual form of
prayers. 1 do not remember any
occasion of religious ill feelings
amongst the boys. This atmos-
phere of tolerance has helped to

seems to me a tendency of ex-
amining bodies, of those who
make the s , and those that
teach it, not to pay enough atten-
ﬁonwthecm‘g:tqcm finding
out and rather than

just learnin

g.
“Senility and sentimentality are
old bedfeliows” (Tariq Ali). I
what 1 have written is not

sentimental, and gives a fair pic-
ture of what ic schools can
offer.

‘A language élite
can be a bogus élite
but it is to India’s
advantage that a
number of its
citizens can
communicate with
much of the world
and among
themselves from
different parts of
their own country
through English.”’

mould my own individual faith.”

I wonder whether, if there had
been hundreds of such schools,
there would have been Partition.
To continue quoting: “The intro-
duction of uplift schemes among
the servants and adult education
taught us that we had a duty to
perform towards those not so
fortunate.” Another old boy from
another school writes: “Fair play,
integrity, owning up to one’s is-
takes, were values imbibed.”
These and other virtues such as
truthfulness, honesty and decency
are not the preserve of any par-
ticular civilisation and should be
the aspiration of us all. .

Another early fear was that -

these schools would westernise
their pupils and diminish patriot-
ism, but all have paid consider-
able attention to Indian culture
with their flourishing art, music
and dance societies, the practice
in many of them of yoga, the
observance of Indian festivals and
the wearing of Indian dress - where
suitable.

Because they are independent —
a better title perhaps than public -
and because most are boarding
schools, students are free to use
their spare time in worthwhile
activities, and the individual abili-
ties of staff members can be put to
good use - they can pass on what
they happen to be good at. They
can offer something much wider
than a set syllabus and a rigid
timetable. 1 believe that as many
students as possible should leave
school with a justified sense of
achievement. This can be earned
not only in activities already men-.
tioned, but many others such as
rock climbing, cross country run-
ning or trekking, tree planting and
nature conservation, wood and
metal work, motor and electrical
engineering, debating, service on
a .school council of pupils and
staff, and so on. These activities,
to some extent, counter what




Ocomparisondrawn
our burgeoning anglophone

by Hari Dang
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elitist Indian sun is more inv
than the smug parallels between

the so-called “public” schools and
those run by state and Central
governments and more humble
private mnnagemenu
While the School is,
admittedly, the quintessential In-
dian public school, embodying
through 50 years of variable levels
of excellence and effectiveness, an
indigenisation of admirable and
nationally useful, if derivative,
British value systems, it is not —
and never was — a lone archetype.
Not only are all the 55 member-
schools of the Indian Public
| lndlI:n umu but t o
y tt
marors of educational
privilege in this country have

mmedthmt of %uﬁvef re-
tions of varying of au-
d:enun?hand integrity, thus de-
valuing their own currency, In the

process — as often ha in the
i social

being increasingly to the
rising school-going populnnon in
this country each year since Inde-
pendence.

Ituposublema:gue as Ivan
Illich does, that “the escalation of

schools;sasdemcnveaslhe‘

escalation of weapons”, or as the
thoughtless detractors of the
“public”" schools in India tend to
do, that it is the envy of the
undcrpnwleged democratic
ses which stimulates the
such institutions. But neither
argument need cause anxiety to
Indian educational planners and
thinkers, or government educa-
tion departments, for a prlvilcged
education does not
automatically lead to greater
opportunities or higher achieve-
ment, if — and this is the strong
subjuncuve — the alternative of
reasonable, good and well-
a:honhng can be pio-
for the underprivileged,
And it is here that the state and
Central governments, state and
(Continued on page 6)




(Continued from page 1
Central educational research and
training institutions, and our edu-
cational planners and thinkers
need to start worrying. For the
money spent by the governments
is not optimally ntilised for pro-
viding  well-organised  good
schooling of even a modest stan-
dard, where the greater motiva-
tion of the disadvantaged classes
would easily neutralise the pri-
vileges of the public school
alumni,

Learning,  excellence  and

achievement do not automatically
result from teaching, There is so
much negative learning and wis-
dom from the lack of privilege
that those hypersensitive to demo-
cratic social justice need not wor-
ry about the millions of our young
people who study under strenuous
circumstances which bring out the
best in them. The hurdles which
the underprivileged face result,
rather, from home environments
lacking in the specialised re-
sources which schools — even
good, well-organised government
schools — are meant to provide
and should offer to all.
" Here is the painful other side of
privilege. The average growing
young person from the average
Indian village environment does
not necessarily suffer from a
pathological or congenital de-
ficiency which can only be recti-
fied by sending him to an expen-
sive public school. But the gargan-
tuan, inhuman and faceless educa-
tional bureaucracy most often de-
nies such a child access even to the
basic intellectual nourishment to
which he is formally entitled in a
country which promises social jus-
tice. Such young persons, howev-
ér, need not envy the snobbish
social graces with which “the old
sghool tie™ or the coterie culture
of the Doon or Mayo, St Paul’s,
Lovedale or Sanawar tries 1o
embellish itself as obvious com-
pensation-mechanisms for deep-
rooted insecurities. For the pro-
duets of these public schools grow
up. generally alienated from their
own environment.

The country must gear itself o
the “‘common or garden” level of
schooling, while aspiring progres-
sively to even more appropriate
educational innovations and tech-
pologies than have ever been
dreamed of in the lexicon of the
public schools, whose basic re-
sidential character and ethos
make them of limited multiplier-
utility for a nation as vast and as

y 3l

should be the schooling of Lal
Bahadur Shastri and how that
prototype. could be modernised
and improved upon, rather than
the Doon. For replicating the
Doon, except in a limited manner
of district modular institutions —

Mavo Cr;ffrgr:- for the privileged

as it is usefully being attempted —
may not be suitable on so vast a
scale in a country where day-
schooling and family-based pat-
terns must preponderate.

It is inthis area of appropriately-
tailored and innovative exemplary
day-school models that we need
toconcentrate our educational re-
sources, energies and talents, It is
here, in the fourth world of de-
privation, deeply entrenched
within the third world of im-
perfections, that the greatest edu-
cational disaster is brewing.

And it is here, fortunately, that
the Indian teacher and the Indian
school tradition is most stringent
and deep-rooted. Having grown
up privileged in self-imposed au-
sterities, having survived _the
anaesthetic of public school
education, and having practised
the profession at the Doon School
and St Paul’s and elsewhere for
nearly 30 years, | have always

diverse as India. The exemplar

sought the abrasive enlightenment

and understanding from wide con-
tact with rural and disadvantaged
schoolrooms. And even the few
hundred such occasions have
opened my eyes to the natural
justice of educational physiology.
Our mass educational scene. is

not the pessimistic scenario
painted by those who only super-
ficially draw comparisons between
the average rural middle, secon-
dary or higher secondary, or any
other government or state
schools, and the equally dressed-
up superficialities of the best of
the public schools.

It is not by denigratingthe Indian
public school — for all its many
flaws and warts — that I would
draw our country’s vision to our
mass educational strengths. Mind
you, these flaws and warts over
which I have presided for nearly
16 years as headmaster, while

trying successfully to overcome

them, are indeed serious for as in
all aspects of our national life, the
reality is not always in the image,
and hypocrisy flourishes every-
where, and incompetence and dirt
are beautifully brushed under the
carpet by clever public relations.

Close observation and contact

with our municipal, state, Central -
government  and  privately-
organised modest schools has con-
vinced me that only a minor, if
difficult, change of attitide can
dramatically turn around the
country’s educational scenario. |
will take only three aspects for

consideration, and even these are
repetitions of what wiser teachers
than 1 have recommended in a
plethora of commissions and re-
ports which have gone unim-
plemented.

First,the teachers.1 do not sub-
scribe to the defeatist convention-
al wisdom that without luxurious
facilities, good schooling is im-
possible. No country can be rich
enough to afford a school system
that meets the demands that this
school system generates simply by
existing, because a successful
school system “‘schools™ parents
and pupils to the supreme value of
a larger better school system, the
cost of which increases disprop-
ortionately. What government
and non-"public” schools already
have needs to be fully utilised by
offering incentives as well as disin-
centives to teachers, 10 insgi::
and integrate them into a volun-'
tary acceptance of professional

EXPRESS MAGAZINE OCTOBER 27. 198_5_' =

COVER STORY

¢

ieacher-like qualities and values.
The much ridiculed proposition,
“Take 50 pupils, add a teacher,
provide a syllabus, and cook
together at an even temperature”,
according to the school inspec-
tor’s recipe, is more valid than it
sounds, if - and again the big if -

*“The young person
from the towns and
cities and the
moffusil need not
envy the snobbish
social graces with
which the old school

tie or the |
coterie-culture of the

Doon or Mayo; St
Paul’s, Lovedale or
Sanawar tries to
embellish itself as
obvious
compensation-
mechanisms for
deeprooted
insecurities.’’

—_—

the teacher and the inspectors are
motivated and inspired enough
every day and the pupils gain a
smell of succcess and the confi-
dence of faith in the teacher,
instead of the embarrassment of
disorganisation. It is not beyond
the capability of India today to
make this effort.

This is already happening in vil-
lages and small towns, wherever
the teacher is a professional of
character and integrity, who has
overcome all the discouragement
of the wrong personnel of the
system. I have seen this with the
eye, not of faith but of ecritical
professional understanding. It is
as we rise up in the hierarchy of
administration and the bureaucra-
¢y, that the motivation and the
inspiration  get  increasingly
clouded over by selfish and cal-
lous indifference..

Secondly, the systems of com-
mand and control and the man-
agement of schools as individual
institutions, each with an identity
and a local community board; a
revolution in the system of man-
agement which will doubtless im-*
pose a great strain on the directo-
rates and administrations - too
long used to treating the teacher
as a unit of menial worth, who too
often, though fortunately not en-

tirely, accepts this bureaucratic
assessment of his worth. Where-
ver the community of parents
have acquired a genuine voice in
the functional needs of the school
of their children, whether in the
villages or in the towns and cities,
there education has flourished, in
our state and Central government
schools, and even in the altruistic
private: managements,

And finally, the explosive pro-
liferation of electronic and con-
ventional modern educational
technologies, not as designed in
cloistered departmental offices
and research centres only, but in
the marketplaces of the world.
These are forcing our young boys
and girls into the process of non-
formal education through televi-
sion and the media, the power and
reach of which even our planners
have not been able yet to grasp or
understand and gauge. The re-
volution in education without
schools and classrooms has
already begun, even as our civil
servants and planners. with all
ﬂ'([);d- intentions, try with their
imited paperwork and statistical
modules to thrust into familiar
designs and patterns, hopelessly
trying to impose old-fashioned
order into this scintillating new
field of open schools and open

education, genuinely free and ac-
cessible to all. All we need is to
package the product through effi-
cient examination and nation
and assessment systems for certi-
fication, so that the vast bureauc-
racies of departmental and
directorate structures gradually -
wither away, or diminish into
efficient, small and tightly-knit
integrity-systems and technologic-
al providers to all comers of any
age or language or substance.

While we wait for this educa-
tional millenium in our gigantic
school-systems which are current-
ly tackling the conventional uphill
task of attaining outdated goals in
stuffy classrooms, let us not Knock
their worth or valour, for it is in
these underprivileged open-air-
classes and constricted one-
teacher-schools, in austere, ill-lit
and ill-equipped laboratories and
skimpy libraries, that the future of
the next 50 years of India is being
determined. With the additional
resources now provided, and the
new air of clear-headed lead-
ership, demanding and ordering
that the command-and-control
systems pget busy doing things,
there is a great possibility — poss-
ibly the last this century — for our
schooling to become a genuine
rennaissance of education for all
our people, and not just for some
pampered perpetuators of a su-
perficial education who don’t al-
ways rise to the top, in spite of
privilege.




